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 Pupil premium strategy statement 

School overview 

Detail Data 

School name:  Brentwood County High School  

Number of pupils in school:  1029 

Proportion (%) of pupil premium eligible pupils:  27% (Y7-11) 

Academic year/years that our current pupil premium strategy plan covers 
(3-year plans are recommended) 

2022 to 2025 

Date this statement was published: December 2022 

Date on which it will be reviewed:  July 2023 

Statement authorised by Parvis Rahman 

Pupil premium lead:  Claire Mansfield (with Aimee Bray) 

Governor / Trustee lead:  Local Governing Body 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £156,615 

Recovery premium funding allocation this academic year £43,884 

Pupil premium funding carried forward from previous years (enter £0 if not 
applicable) 

£0  
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Part A: Pupil premium strategy plan 

Statement of Intent  

Our intention at BCHS is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve 

high attainment across the curriculum.  The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal.  

Brentwood County High School has a greater than National proportion of pupils eligible for the pupil premium grant. 

At BCHS we believe in the capacity of every pupil to achieve at the highest levels. 

• We do not believe that social or financial disadvantage should ever be an obstacle to a young person’s life chances. 

• We use every funding source and educational strategy at our disposal to remove barriers to success for our pupils. 

• We encourage every pupil to believe in their self and their potential to achieve. 

• We support every pupil to take pride in their achievements and aspire for even more. 

Research conducted by the EEF concludes that common barriers to learning for disadvantaged children can be:  

• Less support at home 

• Weak language and communication skills 

• Lack of confidence 

• More frequent behaviour difficulties 

• Attendance and punctuality issues.  

Our principles are: 

• Quality first teaching and effective assessment that meets the needs of all pupils.  

• Where appropriate, provision is made for pupils that belong to vulnerable groups including disadvantaged pupils.  

• All children have access to the same extra-curricular activities and opportunities. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disadvantaged pupils have underperformed in 2022 in comparison to all other pupils, in English (-0.96 vs. non-PP 0.04) 

and Maths (-0.84 vs. 0.28 non-PP) and reflected in overall progress 8 score (-0.54 vs. -0.27 non-PP) 

2 Pupils having consistent access to high quality Teaching and Learning  

3 Attendance rates for pupils eligible for PP is at 88.8%, slightly below the national average for all pupils of 89.7% (FFT 2022) 

4 Lower parental engagement with school results in higher levels of disengagement of PP pupils 

5 Engagement of disadvantaged pupils with enrichment opportunities  

6 Families having opportunity to select BCHS regardless of home location  

Intended outcomes  

Intended outcome Success criteria 

Improved Progress outcomes. By the end of the 2022/23 cycle the P8 of year 11 disadvantaged pupils will move towards 0, in line with 

non-disadvantaged pupils, and increasing proportions of pupils will make at least expected progress. 

By the end of 2022/23 disadvantaged pupils in other year groups show improved progress from starting 

points. 

Improved Attainment 8 outcomes. By the end of 2022/23 cycle the A8 for year 11 disadvantaged pupils will move towards that of non-

disadvantaged pupils nationally. 

Improved Teaching & Learning  Our professional development process demonstrates continuous development of high-quality teaching 
and learning in all subject areas, so that disadvantaged pupils make the best possible progress. 
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Disadvantaged pupils with SEND are well supported through the Green Room and SEND team to 

ensure they can access the full curriculum.   

Disadvantaged pupils with SEMH are well supported through the House to be ready to learn and have 
continuity in their education outside of the classroom environment. 

Improved attendance Improve attendance and punctuality for all pupils using a range of strategies with aspirations of 
achieving absence rates below 5% 

Improved engagement in extra-

curricular activities  

An increasingly wide range of extra-curriculum clubs, activities, and visits through an expectation that 

every teacher arranges at least one club, visit or activity over the course of the year. 

Improved parental engagement  At least 80% of families engage with parent meetings in the first instance, with those families not 

engaging identified and contacted individually. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed 

above. 

CPD and Quality First Teaching  

Budgeted cost: £78,856 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 
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Continued development of 

quality first teaching through 

whole school CPD. 

 

Highly effective professional 

development process to 

support individual staff 

development. 

 

 

SLE’s support to ensure 

high-quality teaching 

 

Coaching model by SLEs in 

CPD sessions 

           

A study published by the Education Policy Institute (Fletcher-Wood & Zuccollo, 2020) 

concluded that the impact of high-quality CPD on pupil outcomes is comparable to the 

impact of having a teacher with 10 years’ experience in front of a class instead of a 

graduate teacher. 

Research shows that the embedding of CPD has varying effectiveness across a staff body 

due to the variation's levels of experience of those staff members. (Lemov, Wollway and 

Yezzi, 2012). 

The EFF states that ‘professional development effectively builds up knowledge, motivates 

staff, develops teaching techniques and embeds practice’ as a result high-quality CPD 

improves teacher retention, particularly for early-career teachers and can also lead to 

increased pupil self-efficacy and confidence. 

The EFF states that ‘great teaching is the most important lever schools have to improve 

pupil attainment. Ensuring every teacher is supported in delivering high-quality teaching is 

essential to achieving the best outcomes for all pupils, particularly the most disadvantaged 

among them’. 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-

reports/effective-professional-development 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-

planning/1-high-quality-teaching 

1, 2, 3  

Effective intervention and 

use of appropriate funding 

(including ongoing Covid 

recovery & PP) ensures 

pupils who are making 

insufficient progress or 

Part of the whole school improvement plan is ‘ensuring the gaps in learning are addressed’. 

Research by the Social Mobility Commission ‘Against the odds Achieving greater progress 

for secondary students facing socio-economic disadvantage’ indicates that a classic 

classroom approach such as: marking PP books first, giving additional feedback, seating 

plans, monitoring PP progress more closely, asking PP more questions during lessons, 

1, 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
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demonstrating gaps in their 

learning are supported to 

make accelerated progress 

checking they have the right equipment, handing out materials to them first, conducting 

whole-school or departmental assessments of books has an impact on meeting the needs 

of PP pupils and supporting their learning and progress.  

https://dera.ioe.ac.uk/38568/1/Against_the_odds_report%20%28redacted%29.pdf 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £40,393 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Continue to develop literacy in lessons, 

specifically reading. Reading to be a focus 

of staff CPD and pupils with low reading 

ages to be included on a phonics 

programme. 

PP pupils’ progress will be monitored 

against their peers to assess impact on 

closing the gap. 

A Government investigation and report into Reading in Secondary Schools ex-
plored the work of 6 Secondary Schools in developing effective support for 
struggling readers to ensure they could access the curriculum effectively. 
 

‘Now the whole school is Reading’ 
 

1, 2 

Personalised learning for all pupils in all 
subjects 

EFF summary states ‘Individualised instruction can be an effective approach 
to increasing pupil attainment’.  

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit/individualised-instruction 

1, 2, 3 

https://dera.ioe.ac.uk/38568/1/Against_the_odds_report%20%28redacted%29.pdf
https://www.gov.uk/government/publications/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school/now-the-whole-school-is-reading-supporting-struggling-readers-in-secondary-school
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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The personal development and wellbeing 

of all pupils is further supported through 

our emotional recovery curriculum to 

include (TPP) (Trauma Perceptive 

Practice) values and based on needs of 

each Year group, digital safety and RSE 

(Relationships and Sex Education)  

Trauma Perceptive Practice (TPP) is the Essex approach to understanding 

behaviour and supporting emotional wellbeing. Research shows the 

importance of a holistic approach for schools to ‘understand behaviour and 

support emotional wellbeing’.  TPP is vital in helping us to understand how to 

effectively support children and young people in our schools and beyond, whilst 

enabling us to create safe places where all can flourish, become resilient and 

learn. 

https://schools.essex.gov.uk/pupils/SEND/Pages/SEMH---Trauma-Perceptive-

Practice.aspx#:~:text=%E2%80%8BTrauma%20Perceptive%20Practice%20(T

PP,their%20own%20TPP%20practitioner%20trainer 

1, 2, 3, 5 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £78,565 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Make full use of the Green Room (for 

SEND) and House (for SEMH). 

Support pupils’ mental health with weekly 

form time activities, on-site services 

including small groups,1:1, counselling, 

and chaplaincy.  

Delivery of a well-developed ‘keeping 

safe programme, including RSE, to ensure 

all pupils know how to keep themselves 

EEF states that ‘targeted interventions for those diagnosed or at risk of 

emotional or behavioural disorders produce the greatest effects’ 

EEF states that wider strategies relate to the most significant non-

academic barriers to success in school, including attendance, behaviour 

and social and emotional support. 

1, 2, 3 

https://schools.essex.gov.uk/pupils/SEND/Pages/SEMH---Trauma-Perceptive-Practice.aspx#:~:text=%E2%80%8BTrauma%20Perceptive%20Practice%20(TPP,their%20own%20TPP%20practitioner%20trainer
https://schools.essex.gov.uk/pupils/SEND/Pages/SEMH---Trauma-Perceptive-Practice.aspx#:~:text=%E2%80%8BTrauma%20Perceptive%20Practice%20(TPP,their%20own%20TPP%20practitioner%20trainer
https://schools.essex.gov.uk/pupils/SEND/Pages/SEMH---Trauma-Perceptive-Practice.aspx#:~:text=%E2%80%8BTrauma%20Perceptive%20Practice%20(TPP,their%20own%20TPP%20practitioner%20trainer
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safe both on-line and, in the world, as they 

develop wider relationships and 

experiences. 

Develop school/home partnerships in each 

year group: 

The pastoral teams will mentor tutees and 

build home/school partnerships. 

Teachers will use PIPS to make regular 

contact with home.  

Follow up non-attendance at parental 

consultation evenings with phone call 

home and/or a meeting in school to 

enhance home-school partnerships 

More regular communication about both the good and the bad helps turn 

parents into partners. Pupils spend most of their time outside of the 

classroom, so having parents as partners is critical. 

https://schoolleaders.thekeysupport.com/pupils-and-parents/engaging-

parents-and-carers/resolving-issues/5-tips-effective-parent-

communication/ 

4, 6 

Ensuring attendance team are effective in 
reducing the number of persistent 
absentees through robust whole school 
attendance procedures and measures.  

 

Tutor time and assemblies embed the 
value and impact of good attendance, 
using motivational awards to reward best 
attendance/punctuality and most 
improved attendance and punctuality. 

 

EEF ‘wider strategies’ states that good attendance means that 
stakeholders understand and follow all school systems to make early 
identification and thus interventions, ending in improvement in 
attendance. 

 

http://www.education.ox.ac.uk/events/understanding-persistent-absence-
from-school/ 

 

https://www.socialfinance.org.uk/resources/news/disadvantaged-pupils-
least-likely-return-school-after-lockdown 

 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-actions-for-schools-
and-local-authorities 

3, 4 

https://schoolleaders.thekeysupport.com/pupils-and-parents/engaging-parents-and-carers/resolving-issues/5-tips-effective-parent-communication/
https://schoolleaders.thekeysupport.com/pupils-and-parents/engaging-parents-and-carers/resolving-issues/5-tips-effective-parent-communication/
https://schoolleaders.thekeysupport.com/pupils-and-parents/engaging-parents-and-carers/resolving-issues/5-tips-effective-parent-communication/
http://www.education.ox.ac.uk/events/understanding-persistent-absence-from-school/
http://www.education.ox.ac.uk/events/understanding-persistent-absence-from-school/
https://www.socialfinance.org.uk/resources/news/disadvantaged-pupils-least-likely-return-school-after-lockdown
https://www.socialfinance.org.uk/resources/news/disadvantaged-pupils-least-likely-return-school-after-lockdown
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Termly House Competitions, Digital 
Passport, and work towards Arts Mark 
Sliver through a process of school 
improvement in the creative and digital 
arts which incorporates raising 
aspirations and careers guidance. 

EEF believe enriching education has intrinsic benefits (sometimes 
referred to as “arts for arts’ sake”). EFF think all children, including those 
from disadvantaged backgrounds, deserve a well-rounded, culturally 
rich, education. 
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-

skills-enrichment 

5 

PP Champions to mentor PP pupils and 
identify need.  Support provided for PP 
pupils such as help with school uniform; 
bus passes; support towards trips and 
visits; peripatetic music lessons and other 
options as appropriate/need 

The Social mobility Commission shows that is ‘well-established 
international evidence that students from the lowest income homes do 
not achieve well at school and are less likely to progress into further and 
higher education.’  

Thus, providing targeted mentoring by PP Champions helps to identify 
and removes barriers. 

https://dera.ioe.ac.uk/38568/1/Against_the_odds_report%20%28redacte
d%29.pdf 

1 to 5 

 

 

 

Total budgeted cost: £197,815 

https://educationendowmentfoundation.org.uk/news/why-arts-education-matters
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://dera.ioe.ac.uk/38568/1/Against_the_odds_report%20%28redacted%29.pdf
https://dera.ioe.ac.uk/38568/1/Against_the_odds_report%20%28redacted%29.pdf
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic year.  

Progress for the most disadvantaged pupils was significantly impacted by the Covid-19 pandemic over the course of key stage 4, 

resulting in challenges to improvement of the progress 8 measure overall in 2022. Overall progress 8 for disadvantaged pupils was -0.54 

because of the disproportionate negative effect of a small number of individuals, whilst a positive progress score (at least expected 

progress) was achieved by 10/24 disadvantaged pupils, showing an overall balance, with accelerated progress for many disadvantaged 

pupils. In other year groups, progress increasingly positive in 2021-22, in particular the progress of disadvantaged pupils in Year 10 was 

broadly the same as other pupils (average progress 8). A new assessment framework is being introduced for key stage 3 in order to 

track pupils from subject starting points with a focus on good progress for all and support transition from key stage 2 and into key stage 

4. 

There has been a focus on knowledge recall in 2021-22 and Ofsted (2022) noted that “Teachers give pupils lots of opportunities to apply 

knowledge and practise new skills. This helps pupils understand and remember what has been taught. Teachers check that this is the 

case before moving on in lessons.”  Professional development in 2021-22 was centred around individual and whole school improvement 

objectives using the PAM system. This resulted in the majority of teachers demonstrating improvements in specific focus areas of their 

practice. This had a variable impact on teacher performance overall meaning improvements were less consistent than intended and 

therefore will not be continued in 2022-23. A new professional development process has been introduced by the Trust in September 

2022 along with a school-based core programme for the further development of key elements of teaching and learning for all staff.  

The appointment of a new SENCo and support from the Trust SENCo in 2021-22 has meant that disadvantaged pupils with SEND are 

well supported through the Green Room and SEND team are now working to ensure they can access the full curriculum, with further 

staff development planned for 2022-23. Ofsted (2022) noted that “Staff and leaders effectively identify the needs of pupils with special 

educational needs and/or disabilities (SEND). Leaders provide guidance to staff that helps them adapt their teaching.”  
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Disadvantaged pupils with SEMH are well supported through the House to be ready to learn and have continuity in their education 

outside of the classroom environment. Ofsted (2022) noted that “The school is a caring environment where pupils’ well-being is a top 

priority.”  

The school attendance intervention strategy is highly effective. Overall absence in 2021-22 was 8.0%, which was well below the 

national rate of 10.4% showing that our pupils’ attendance is far better than national. For disadvantaged pupils specifically, attendance 

was 3.9% above disadvantaged pupils nationally.  

Pupil aspirations were enhanced through opportunities to participate in our More Able programme, Make Happen initiatives enrichment 

opportunities, careers advice and guidance. Ofsted (2022) noted that “Pupils have high aspirations for themselves and others.” 

 

Parental engagement was developed through the use of remote parents’ evenings alongside face-to-face meetings. Over 80% of 

parents booked and attended online appointments during the year 8 and 11 parents’ evenings. The pupil support team identified 

worked with those who did not book meetings to offer alternatives and secure 100% engagement. 

 

Disadvantaged pupils from a wide geographical area have been given the opportunity to attend BCHS as their school of choice due to 

bus funding for those pupils. 

Recovery premium was used to support the school-led tuition programme. This provided 555 hours of tuition to a total of 54 pupils. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for 

Education identify which ones are popular in England 

Programme Provider 

N/A  

  

 
 


